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Abstract: This study proposes and empirically tests an innovation-based evaluation model for Bahasa
Indonesia bagi Penutur Asing (BIPA) assessment by examining the effects of listening—speaking integration,
authentic communication tasks, and assessment feedback quality on evaluation model quality. Employing a
quantitative explanatory design, data were collected from BIPA learners and analyzed using Partial Least
Squares Structural Equation Modeling. The results indicate that authentic communication tasks and
assessment feedback quality have significant positive effects on evaluation model quality, whereas listening—
speaking integration does not show a significant direct effect. The proposed model explains 63.5% of the
variance in evaluation model quality, demonstrating strong explanatory power. These findings highlight that
innovation in BIPA assessment is primarily driven by task authenticity and meaningful feedback rather than
skill integration alone. This study contributes to communicative competence-oriented assessment by
clarifying the relative roles of authenticity, feedback, and integrated skills in strengthening the pedagogical
relevance and effectiveness of BIPA evaluation models.

Keywords: BIPA assessment; evaluation model quality; listening—speaking integration; authentic
communication tasks; assessment feedback quality.
INTRODUCTION decisions, and ensuring alignment between

The teaching and learning of Indonesian for
Foreign Speakers (Bahasa Indonesia bagi Penutur
Asing or BIPA) has expanded significantly in
recent years due to increasing international
mobility, academic exchange, tourism, and
regional economic cooperation. This growth is
closely linked to Indonesia’s efforts to strengthen
the position of Bahasa Indonesia as a language of
regional and international communication,
particularly within ASEAN and global academic
networks (Fitria, 2023; Simanullang et al., 2024;
Syafruddin et al.,, 2025). As BIPA programs
continue to develop across universities, language
centers, and cultural institutions worldwide,
greater attention has been directed toward
improving  instructional  quality, including
curriculum  design, teaching strategies, and
assessment systems. Among these elements,
assessment plays a central role in measuring
learners’ proficiency, informing instructional

learning outcomes and real communicative needs
through valid and reliable practices that reflect
contemporary trends in language education (Yang
& Wang, 2025; Gao & Hishamuddin, 2024).
Despite this positive development, assessment
practices in many BIPA programs remain largely
traditional, particularly in listening and speaking
evaluation. Recent studies indicate that these
skills are often assessed separately through
controlled and decontextualized tasks, such as
multiple-choice listening tests or scripted oral
presentations (Alam & Ahmad, 2025; Lestari et
al., 2025). Such approaches fail to reflect how
language is used in real communication, where
listening and speaking operate simultaneously in
interactive exchanges. Research in second and
foreign language assessment consistently shows
that isolated skill testing reduces construct
validity and inadequately represents authentic
communication processes, especially in contexts
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requiring spontaneous interaction and meaning
negotiation (Asy’ari Rahim & Hermawan, 2024,
Ockey & Na, 2025; Xi, 2025). Consequently,
existing BIPA assessment practices may not fully
capture learners’ communicative ability in real-
life situations.

In response to these limitations, recent
language assessment research increasingly
emphasizes integrated listening—speaking

assessment, authentic communication tasks, and
learning-oriented feedback as core components of
communicative competence-oriented evaluation.
However, these components are often examined
independently, with limited attention to how they
jointly contribute to the overall quality of
evaluation models (Skehan, 2024; Rosy et al.,
2025). This fragmented approach has resulted in a
lack of empirically tested evaluation models that
systematically integrate skill integration, task
authenticity, and feedback quality within a single
assessment framework, particularly in BIPA
contexts.

Authentic communication tasks represent one
critical dimension of assessment innovation.
Authenticity refers to the extent to which
assessment tasks resemble real-world language
use and require learners to interpret meaning,
respond spontaneously, and negotiate
communicative goals. Recent reviews suggest that
assessment tasks with low authenticity tend to
reduce learner engagement and limit the transfer
of classroom learning to real communication
contexts, especially in  speaking-oriented
assessment (Van Der Steen et al., 2023;
Souzandehfar, 2024). Conversely, performance-
based and authentic tasks have been shown to
improve learners’ communicative readiness and
provide more valid representations of functional
language ability (Gao & Hishamuddin, 2024;
Shang et al., 2024). For BIPA learners who aim to
use Indonesian in academic, professional, and
social settings, assessment tasks that lack
authenticity may diminish the pedagogical value
of evaluation outcomes.

Alongside task design, assessment feedback
quality has received increasing attention in recent
language assessment research. Studies published
after 2023 emphasize that feedback limited to
numerical scores or brief evaluative comments
provides little support  for  learners’
communicative development and does not
sufficiently guide improvement in listening and
speaking performance (Maslucha et al., 2024;
Tran & Ma, 2024). High-quality feedback is now
understood as clear, specific, and focused on

communicative performance, enabling learners to
reflect on their abilities and regulate their learning
more effectively (Veugen et al., 2024; Nurfaidah
et al., 2024). Without meaningful feedback,
assessment tends to function primarily as a
summative tool rather than as a mechanism for
learning improvement.

While feedback, authenticity, and integrated
skills assessment have been widely discussed in
recent literature, empirical studies that position
assessment feedback quality as a key determinant
of evaluation model quality in BIPA contexts
remain limited. In particular, little attention has
been given to how feedback interacts with
authentic task design and listening—speaking
integration to support communicative competence
development (Elbaioumi Shaddad & Jember,
2024). Addressing this gap is essential for
strengthening  innovation-oriented  assessment
practices in BIPA programs.

Recent research strongly supports the use of
integrated listening—speaking assessment as a
more valid representation of oral communication
ability, especially when embedded within
authentic communicative tasks (Sadeghi &
Bakhshi, 2025; Qasserras, 2025). However, recent
scholarship also indicates that skill integration
alone is insufficient to enhance assessment quality
unless it is supported by appropriate task design,
transparent assessment criteria, and pedagogically
meaningful implementation (Xi, 2025; Rosy et al.,
2025). This perspective suggests that listening—
speaking integration should be viewed as a
supportive component within a broader evaluation
model that emphasizes authenticity and feedback
quality.

From a methodological perspective, recent
language education research increasingly applies
Partial Least Squares Structural Equation
Modeling (PLS-SEM) to examine complex
relationships among latent constructs such as
assessment quality, feedback effectiveness,
authenticity, and skill integration (Angelelli et al.,
2025; Sabol et al., 2023). PLS-SEM is particularly
suitable for exploratory and innovation-based
studies with moderate sample sizes, which are
common in BIPA research contexts (Hair &
Alamer, 2022; Subhaktiyasa, 2024).

In response to these theoretical and empirical
gaps, this study proposes an innovation-based
evaluation model for BIPA assessment that
integrates listening—speaking assessment,
authentic communication tasks, and assessment
feedback quality. Evaluation model quality is
positioned as the dependent variable, reflecting
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the wvalidity, reliability, practicality, and
communicative  alignment  of  assessment
practices. Listening—speaking integration,

authentic communication tasks, and assessment
feedback quality are examined as key predictors
influencing evaluation model quality using PLS-
SEM.

Accordingly, the primary objective of this
study is to examine the effects of listening—
speaking integration, authentic communication
tasks, and assessment feedback quality on the
quality of BIPA evaluation models. The findings
are expected to contribute theoretically to
communicative competence-oriented assessment
in BIPA, methodologically to the application of
PLS-SEM in language assessment research, and
practically to the development of more
communicative, learner-centered, and feedback-
driven assessment practices.

Assessment plays a central role in BIPA
programs because it determines how learners’
Indonesian language proficiency is measured and
how instructional effectiveness is evaluated.
Recent BIPA-focused studies indicate that
assessment practices in many programs remain
largely conventional, with a strong emphasis on
discrete language skills and linguistic accuracy
rather than communicative performance (Fitria,
2023; Alam & Ahmad, 2025). Listening and
speaking are often assessed independently
through standardized listening tests, oral
presentations, or structured interviews that
prioritize grammatical correctness and
pronunciation accuracy. While such approaches
offer practicality and scoring efficiency, they
provide limited insight into learners’ ability to
engage in real-life communication using
Indonesian.

Empirical evidence from BIPA classrooms
further suggests that skill-separated assessment
does not adequately represent learners’ functional
language ability. Studies conducted in Indonesian
universities and language centers report that
learners frequently struggle to transfer assessed
skills to spontaneous interaction outside the
classroom  when  assessment  tasks are
decontextualized (Halimah et al., 2023;
Simanullang et al., 2024). These findings are
consistent with recent language assessment
research emphasizing that integrated performance
tasks elicit more natural language use,
interactional strategies, and communicative
decision-making (Ockey & Na, 2025; Sadeghi &
Bakhshi, 2025). In addition, classroom-based
assessment models that integrate assessment with
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instruction have been shown to enhance learners’
communicative performance and willingness to
communicate, highlighting the value of more
authentic and integrated assessment designs (Liu,
2024).

Another limitation of existing BIPA evaluation
models is their strong emphasis on summative
outcomes. Learners typically receive numerical
scores with minimal explanation of their
communicative strengths and weaknesses. Recent
classroom-based studies indicate that such
feedback practices reduce the formative function
of assessment and limit learners’ opportunities to

reflect on their listening and speaking
performance (Nurfaidah et al., 2024; Haryanti et
al., 2025). Earlier research on authentic

assessment in Indonesian educational contexts
also emphasizes that without reflective and
process-oriented evaluation practices, assessment
tends to focus on outcomes rather than learning
development (Eriyanti, 2018). As a result,
assessment often functions primarily as a
measurement tool rather than as a mechanism for
communicative growth.

In response to these limitations, contemporary
research on BIPA assessment increasingly calls
for innovation-oriented evaluation models that
integrate communicative competence principles.
Innovation-based assessment emphasizes
integrated skills, authentic task design, and
meaningful feedback to ensure alignment between
assessment  practices and learners’  real
communicative needs (Fitria, 2023; Marden &
Herrington, 2025). In line with collaborative and
reflective assessment principles proposed by
(Eriyanti, 2018), such models position assessment
as an integral part of the learning process rather
than a terminal activity. Consequently, innovation-
based evaluation models are expected to improve
evaluation model quality by enhancing validity,
authenticity, and pedagogical relevance in BIPA
contexts.

Integrated skills assessment refers to the
evaluation of two or more language skills within a
single task, reflecting how language is used in
natural communication. In spoken interaction,
listening and  speaking are inherently
interconnected, as speakers must comprehend
incoming messages before producing appropriate
responses. Recent assessment research highlights
that evaluating these skills separately provides an
incomplete representation of communicative
competence and interactional ability, particularly
in performance-based language use contexts (Xi,
2025; Ockey & Na, 2025). This perspective is
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consistent with integrative learning principles,
which emphasize that receptive and productive
skills mutually reinforce each other during
language development (Eriyanti, 2020).

Empirical studies published between 2023 and
2025 consistently demonstrate that integrated
listening—speaking tasks improve construct
validity by closely mirroring real communicative
demands. Learners are assessed not only on
comprehension or production in isolation but also
on their ability to manage meaning, maintain
interaction, and respond coherently in real time
(Sadeghi & Bakhshi, 2025; Qasserras, 2025).
These abilities are particularly relevant for BIPA
learners who aim to use Indonesian in academic,
professional, and social interactions.

Within BIPA contexts, recent studies report
that integrated listening—speaking assessment
supports a more accurate measurement of
learners’ functional language ability. Research
conducted in BIPA programs at Indonesian
universities shows that learners demonstrate
stronger interactional competence and pragmatic
awareness when assessed through integrated
communicative tasks rather than isolated skill
tests (Alam & Ahmad, 2025; Haryanti et al.,
2025). These findings indicate that listening—
speaking integration represents an important
innovation in BIPA evaluation models.

By combining receptive and productive skills
within a single assessment framework, evaluation
models can better reflect authentic
communication and align more closely with
communicative competence principles. Evidence
from integrative learning and task-based
assessment research suggests that integrated
listening—speaking activities enhance learners’
real-time language use, interactional ability, and
overall communicative performance, particularly
when supported by appropriate task design and
instructional alignment (Eriyanti, 2020; qizi &
Nabieva, 2025). Therefore, listening—speaking
integration is expected to enhance evaluation
model quality.

Authenticity in language assessment refers to
the extent to which assessment tasks reflect real-
world language use and require learners to engage
in meaningful communication. Recent research
emphasizes that authenticity remains a critical yet
challenging dimension of assessment design,
particularly in listening and speaking evaluation,
where spontaneous interaction and contextual
interpretation are essential (Hains-Wesson et al.,
2024; Gao & Hishamuddin, 2024). Authentic
communication tasks require learners to interpret

meaning, respond spontaneously, and negotiate
communicative goals within realistic contexts.

In BIPA assessment, authenticity is particularly
important because learners are expected to use
Indonesian beyond the classroom in academic,
professional, and social settings. However, recent
BIPA-focused studies indicate that assessment
tasks are still frequently designed for convenience
and standardization, resulting in limited
contextual relevance (Halimah et al., 2023;
Simanullang et al., 2024). Learners assessed
through highly controlled tasks often experience
difficulty when faced with  open-ended
communicative demands in real interactions.

Recent empirical findings demonstrate that the
use of authentic tasks in BIPA assessment
enhances learner engagement, communicative
confidence, and pragmatic competence. Studies
conducted in BIPA speaking and listening courses
show that role-plays, simulated conversations, and
problem-solving discussions provide a more valid
representation of learners’ communicative ability
than scripted responses (Marden & Herrington,
2025; Fitria, 2023). These findings support
broader assessment research emphasizing that

authenticity  strengthens the validity and
pedagogical meaningfulness of evaluation
outcomes.

As an innovation-oriented component of BIPA
evaluation, authentic communication tasks are
therefore expected to improve evaluation model
quality by aligning assessment performance with
real communicative needs.

Assessment feedback quality is a crucial
element in effective language assessment because

it links evaluation results with learning
improvement. Recent studies in foreign and
second language education emphasize that

feedback should be clear, specific, and focused on
communicative performance rather than limited to
numerical scores or general judgments.
Descriptive feedback has been shown to support
learners’ awareness of strengths and weaknesses
in fluency, interaction, and comprehension,
thereby enhancing the formative function of
assessment (Maslucha et al., 2024; Tran & Ma,
2024). Nevertheless, empirical evidence indicates
that feedback in many language learning contexts,

including  settings comparable to BIPA
classrooms, remains minimal and evaluative,
offering limited guidance for listening and

speaking development (Nurfaidah et al., 2024).
High-quality feedback in listening—speaking

assessment addresses how learners interpret

spoken input, respond meaningfully, manage
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interaction, and apply appropriate communicative
strategies. Recent BIPA studies report that
descriptive and performance-oriented feedback
supports learner reflection, autonomy, and
communicative growth (Haryanti et al., 2025;
Alam & Ahmad, 2025). Such feedback shifts
assessment from a purely summative process
toward a learning-oriented practice.

From an innovation-based  perspective,
assessment feedback quality represents a core
determinant of evaluation model effectiveness.
When feedback is systematically integrated into
the  evaluation framework, it enhances
transparency, learner engagement, and
instructional alignment. Therefore, assessment
feedback quality is expected to positively
influence evaluation model quality in BIPA
programs (Ghaneiarani et al., 2024).

Based on the reviewed literature, this study
proposes a conceptual framework in which
evaluation model quality is positioned as the

dependent  variable influenced by three
innovation-oriented  assessment  components:
listening—speaking integration, authentic

communication tasks, and assessment feedback
quality. These components represent structural,
contextual, and pedagogical dimensions of BIPA
assessment  innovation.  Listening—speaking
integration reflects assessment task design,
authentic communication tasks capture alignment
with real-world language use, and assessment
feedback quality represents the learning-oriented
value of evaluation outcomes. This framework
aligns with recent assessment models that
integrate multiple design elements to enhance
theoretical coherence and overall evaluation
quality in language assessment research (Pandey,
2025). The proposed relationships among
variables are examined using Partial Least
Squares Structural Equation Modeling (PLS-
SEM) through SmartPLS, providing an empirical
basis for understanding how innovation-based
assessment components contribute to improving
BIPA evaluation models.

METHOD

This study adopts a quantitative explanatory
research design to examine the influence of
listening—speaking integration, authentic
communication tasks, and assessment feedback
quality on evaluation model quality in BIPA
assessment. This approach is appropriate because
the study aims to test hypothesized relationships
among latent constructs using statistical modeling,
consistent with recent empirical research
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employing quantitative explanatory designs in
educational and language assessment contexts (Li
etal., 2024; Angelelli et al., 2025).

The explanatory design enables the
identification of both the direction and strength of
relationships among  variables,  providing
empirical  support  for  innovation-oriented
evaluation models in BIPA contexts. Accordingly,
this study is positioned as an innovation-based
evaluation study, focusing on assessment practices
that emphasize integrated language skills,
authentic communication, and feedback-driven
learning—dimensions increasingly recognized as
central to communicative competence-oriented
assessment (Gao & Hishamuddin, 2024; Rosy et
al., 2025).

The participants consisted of 100 BIPA
students, all foreign learners enrolled in formal
BIPA programs at universities and language
institutions. These learners were selected because
they directly experienced listening and speaking
assessments and were therefore able to provide
informed perceptions of assessment integration,
task authenticity, and feedback quality.

A purposive sampling technique was applied
by targeting students who had completed listening
and speaking assessments as part of their
programs, ensuring adequate exposure to BIPA
evaluation practices.

The sample size exceeds the minimum
requirement for Partial Least Squares Structural
Equation Modeling (PLS-SEM). Following the
widely applied 10-times rule, the minimum
sample size is calculated by multiplying ten by the
maximum number of structural paths directed at
the dependent variable (Hair et al., 2022). As
evaluation model quality is predicted by three
independent variables, the minimum required
sample size is 30. Therefore, the use of 100
respondents is considered methodologically
adequate and statistically robust, particularly in
BIPA research contexts where large samples are
often difficult to obtain (Subhaktiyasa, 2024).

Data were collected using a structured
questionnaire developed specifically for BIPA
students. A five-point Likert scale ranging from
strongly disagree to strongly agree was used to
measure learners’ perceptions of assessment
practices. This format is widely adopted in recent
language assessment research due to its
effectiveness in  capturing perceptions  of
authenticity, feedback quality, and assessment
effectiveness (Souzandehfar, 2024).

The questionnaire measured four latent
constructs: listening—speaking integration,
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authentic communication tasks, assessment
feedback quality, and evaluation model quality.
Items related to listening—speaking integration
focused on assessment experiences requiring
learners to process spoken input and respond
orally in an integrated and interactive manner.
Authentic communication task items assessed
whether assessment activities reflected real-life
communication contexts relevant to BIPA
learners. Assessment feedback quality items
examined the clarity,  usefulness, and
communicative relevance of feedback, while
evaluation model quality items captured
perceptions of effectiveness, fairness,
transparency, and contribution to communicative
competence development.

All items were adapted from established
language assessment instruments and recent
empirical studies, then contextualized for the
BIPA learning environment to ensure content
validity and relevance. The instrument was
reviewed to ensure clarity and accessibility for
foreign learners, following recent
recommendations for questionnaire development
in multilingual education contexts (Maslucha et
al., 2024; Nurfaidah et al., 2024).

Data collection was conducted using an online
questionnaire distributed via Google Forms. This
platform was selected for its accessibility and
widespread use in higher education and
international learning contexts. The questionnaire
link was shared through official communication
channels commonly used by BIPA programs.
Participants received a brief explanation of the
study’s purpose, the voluntary nature of
participation, and instructions for completing the
guestionnaire. The questionnaire was written in
clear and accessible language to ensure
comprehension. Ethical considerations were

Extracted (AVE). Discriminant validity was
examined to confirm construct distinctiveness.
Structural model evaluation involved testing the
proposed  hypotheses using  bootstrapping
procedures.

In line with recent SEM reporting standards,
path coefficients, effect sizes (f2), and coefficients
of determination (R?) were reported to enhance
robustness and transparency (Subhaktiyasa,
2024). In addition, 95% bootstrapped confidence
intervals were examined to assess the robustness
of the estimated path coefficients. Predictive
relevance (Q?) and model fit indices, including the
Standardized Root Mean Square Residual
(SRMR), were also reported to provide a
comprehensive evaluation of the proposed model.

RESULTS AND DISCUSSION
Tablel. Outer loadings

Indicators Outer
Loadings
Y1.1 Evaluation Model Quality 0.736
Y1.2 Evaluation Model Quality 0.714
Y1.3 Evaluation Model Quality 0.816
Y1.4 Evaluation Model Quality 0.838
Y1.5 Evaluation Model Quality 0.746
Y1.6 Evaluation Model Quality 0.777
X1.1 Listening—Speaking Integration 0.722
X1.2 Listening—Speaking Integration 0.753
X1.3 Listening—Speaking Integration 0.794
X1.4 Listening—Speaking Integration 0.806
X1.5 Listening—Speaking Integration 0.716
X1.6 Listening—Speaking Integration 0.768
X2.1 Authentic Communication Tasks 0.796
X2.2 Authentic Communication Tasks 0.895
X2.3 Authentic Communication Tasks 0.878
X2.4 Authentic Communication Tasks 0.859
X2.5 Authentic Communication Tasks 0.728
X2.6 Authentic Communication Tasks 0.768
X3.1 Assessment Feedback Quality 0.835
X3.2 Assessment Feedback Quality 0.842
X3.3 Assessment Feedback Quality 0.791
X3.4 Assessment Feedback Quality 0.913
X3.5 Assessment Feedback Quality 0.871

carefully addressed: participation was
anonymous, no identifying information was
collected, informed consent was obtained
electronically, and all data were securely stored
and used solely for academic research purposes.

Data were analyzed using SmartPLS software
(version 4) to conduct Partial Least Squares
Structural Equation Modeling (PLS-SEM). PLS-
SEM was selected due to its suitability for
innovation-based and  exploratory  studies
involving latent constructs and moderate sample
sizes, which are common in BIPA research (Hair
et al., 2022; Angelelli et al., 2025).

Measurement model evaluation assessed
indicator reliability through outer loadings and
convergent validity using Average Variance

Table 1 shows the outer loadings of the four
constructs, namely Evaluation Model Quality,
Listening—Speaking Integration,  Authentic
Communication Tasks, and Assessment Feedback
Quality. Strong relationships  between the
indicators and their respective latent constructs
are demonstrated, as all indicators exhibit outer
loading values above the recommended threshold
of 0.70.

The outer loadings for Evaluation Model
Quality range from 0.714 to 0.838, indicating that
the indicators accurately represent students’
perceptions of the quality of the BIPA evaluation
model. These values confirm that the indicators

106



Indonesian EFL Journal (IEFLJ)
Volume 12, Issue 1, January 2026

are appropriate in capturing essential aspects of
evaluation effectiveness and clarity.

For Listening—Speaking Integration, the outer
loading values span from 0.716 to 0.806,
highlighting the reliability of the indicators in
measuring the extent to which listening and
speaking skills are assessed in an integrated
manner. This finding supports the adequacy of the
indicators in reflecting communicative interaction
within BIPA assessment.

The indicators for Authentic Communication
Tasks show strong outer loading values ranging
from 0.728 to 0.895, demonstrating their
effectiveness in representing authentic assessment
practices. These values validate the importance of
real-life communication tasks as a key component
of innovation-based BIPA evaluation.
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Similarly, Assessment Feedback Quality
exhibits robust outer loading values between
0.791 and 0.913, reflecting the stability of this
construct. The results indicate that the indicators
reliably measure the clarity, usefulness, and
relevance of feedback received by BIPA students.

Overall, the strong outer loading values across
all constructs confirm the suitability of the
measurement model. The results imply that,
within the framework of this study, the indicators
appropriately —and  fairly  reflect  their
corresponding latent constructs, allowing the
analysis to proceed to the structural model
evaluation.

Table 2. Construct reliability and validity

Variable g\rlgﬁga"h’s rho_A gg{i';%?fi'ttj AVE
Assessment Feedback Quality 0.905 0.910 0.929 0.725
Authentic Communication Tasks 0.899 0.905 0.923 0.667
Evaluation Model Quality 0.864 0.867 0.899 0.597
Listening—Speaking Integration 0.854 0.857 0.891 0.578
Table 2 presents the construct reliability and consistently measure their respective latent
validity results for Assessment Feedback Quality, constructs.

Authentic Communication Tasks, Evaluation
Model  Quality, and  Listening—Speaking
Integration. The Cronbach’s alpha values for all
constructs range from 0.854 to 0.905, indicating
high internal consistency among the measurement
items. These values exceed the recommended
threshold of 0.70, confirming the reliability of the
constructs.

The composite reliability values further
support the dependability of the measurement
model. Both rho A and composite reliability
values for all constructs exceed 0.85, with
composite reliability ranging from 0.891 to 0.929.

Convergent validity is assessed using the
Average Variance Extracted (AVE). The AVE
values for all constructs range from 0.578 to
0.725, exceeding the minimum acceptable
criterion of 0.50. This finding demonstrates that
each construct explains more than half of the
variance of its indicators, confirming adequate
convergent validity.

Overall, these results confirm that the
measurement model demonstrates satisfactory
reliability and validity. The constructs are
measured consistently and accurately, indicating
that the data are robust and suitable for further

These results indicate that the indicators structural model analysis.
Table 3. Discriminant validity
Variable AFQ ACT EMQ LSI
Assessment Feedback Quality (AFQ) 0.851
Authentic Communication Tasks (ACT) 0.832 0.817
Evaluation Model Quality (EMQ) 0.740 0.778 0.773
Listening—Speaking Integration (LSI) 0.761 0.850 0.699 0.760

Table 3 presents the discriminant validity
assessment for Assessment Feedback Quality,
Authentic Communication Tasks, Evaluation
Model  Quality, and  Listening—Speaking
Integration using the Heterotrait-Monotrait ratio

(HTMT). The results indicate that all HTMT
values are below the recommended threshold of
0.90, suggesting that each construct is empirically
distinct from the others.
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Specifically, the HTMT values between
Assessment Feedback Quality and Authentic
Communication Tasks (0.832), Evaluation Model
Quality  (0.740), and  Listening—Speaking
Integration (0.761) remain within acceptable
limits. Similarly, the relationships among
Authentic Communication Tasks, Evaluation
Model  Quality, and  Listening—Speaking
Integration also show HTMT values below 0.90,

indicating no issues of excessive overlap among
constructs.

These findings confirm that the measurement
model satisfies discriminant validity
requirements. Each construct measures a different
concept within the evaluation model for BIPA
assessment, supporting the structural integrity of
the model and ensuring that the variables capture
distinct dimensions of the proposed framework.

Table 4. R-square

Variable

R Square R Square Adjusted

Evaluation Model Quality

0.635 0.623

Table 4 presents the R-square and adjusted R-
square values for the dependent variable,
Evaluation Model Quality. The R-square value of
0.635 indicates that  Listening—Speaking
Integration, Authentic Communication Tasks, and
Assessment Feedback Quality jointly explain
63.5% of the variance in Evaluation Model
Quality. This suggests that the proposed predictors
have a substantial explanatory power in
explaining the quality of the evaluation model.

Furthermore, the adjusted R-square value of
0.623 confirms the stability of the model after
accounting for the number of predictors included.
Overall, these results demonstrate that the
structural model has strong explanatory capability
and is effective in capturing the relationships
among the constructs within the context of BIPA
assessment evaluation.

Table 5. f-square

Variable Relationship f-square
Assessment Feedback Quality — Evaluation Model Quality 0.068
Authentic Communication Tasks — Evaluation Model Quality 0.118
Listening—Speaking Integration — Evaluation Model Quality 0.005

Table 5 presents the f-square values, which
indicate the effect size of each predictor on
Evaluation Model Quality. The results show that
Authentic Communication Tasks have the
strongest effect on Evaluation Model Quality,
with an f-square value of 0.118, indicating a small
to moderate effect. This suggests that the use of
authentic, real-life communication tasks plays an
important role in improving the quality of the
evaluation model for BIPA learners.

Assessment Feedback Quality shows an f-
square value of 0.068, which reflects a small
effect size. Although its contribution is relatively
modest, this finding indicates that constructive
and clear feedback still contributes meaningfully
to the improvement of the evaluation model.

In contrast, Listening—Speaking Integration
demonstrates a very small effect on Evaluation
Model Quality, with an f-square value of 0.005.
This suggests that, while integration of listening
and speaking skills is conceptually important, its
direct contribution to the evaluation model quality
in this study is limited when compared to the
other predictors.

Overall, these findings highlight that Authentic
Communication Tasks are the most influential
predictor in the model, followed by Assessment
Feedback Quality, whereas Listening—Speaking
Integration shows a minimal direct effect. This
pattern emphasizes the importance of task
authenticity and feedback mechanisms in
developing an effective evaluation model for
Indonesian language learners.

Table 6. Model fit

Fit summary Saturated Model

Estimated Model

SRMR 0.092

0.092

Table 6 presents the model fit evaluation using
the Standardized Root Mean Square Residual
(SRMR). The results show that the SRMR value

for both the saturated model and the estimated
model is 0.092. This value is slightly above the
commonly suggested threshold of 0.08, indicating
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that the overall model fit is acceptable but not
optimal.

Although the SRMR value does not indicate a
perfect fit, it still suggests that the discrepancy
between the observed correlations and the
correlations implied by the model remains within
a tolerable range. In the context of exploratory
and innovation-oriented evaluation studies, this

p-1SSN 2252-7427, e-1SSN 2541-3635
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level of model fit can still be considered
reasonable. Therefore, the findings indicate that
the proposed structural model is adequately
aligned with the empirical data and can be used to
interpret the relationships among the constructs
with caution.

Table 7. Direct effects

Variable Relationship

Original Sample (O) T Statistics P Values

Assessment Feedback Quality — Evaluation Model Quality
Authentic Communication Tasks — Evaluation Model Quality
Listening—Speaking Integration — Evaluation Model Quality

0.289 3.030 0.003
0.467 3.495 0.001
0.082 0.757 0.449

Table 7 presents the direct effects among the
variables in the proposed model. The results show
that Assessment Feedback Quality has a positive
and statistically significant effect on Evaluation
Model Quality (original sample = 0.289, T-
statistics = 3.030, p = 0.003). Since the T-statistics
value exceeds the critical value of 1.96 and the p-
value is below 0.05, this relationship is considered
significant, indicating that better feedback quality
contributes meaningfully to the quality of the
evaluation model.

Similarly, Authentic Communication Tasks
demonstrate a strong and significant positive
effect on Evaluation Model Quality (original
sample = 0.467, T-statistics = 3.495, p = 0.001).
This finding suggests that the use of real-world,
authentic communication tasks plays a major role
in improving the effectiveness and relevance of
BIPA evaluation models.

In contrast, Listening—Speaking Integration
does not show a significant direct effect on
Evaluation Model Quality (original sample =
0.082, T-statistics = 0.757, p = 0.449). The T-
statistics value is below 1.96 and the p-value
exceeds the 0.05 threshold, indicating that, in this
model, listening—speaking integration alone does
not directly influence evaluation model quality in
a statistically significant way.

Overall, these findings indicate that
Assessment Feedback Quality and Authentic
Communication Tasks are the key predictors of
Evaluation Model Quality, while Listening—
Speaking Integration may require support from
other instructional or assessment components to
exert a meaningful impact. The results partially
support the proposed hypotheses and highlight the
importance of authenticity and feedback in
innovation-based  BIPA  evaluation  models.
The bootstrapping analysis further indicates that
the 95% confidence intervals support the observed

significance and non-significance patterns of the
structural paths.

This study examined an innovation-based
evaluation model for BIPA by analyzing the
effects of listening—speaking integration, authentic
communication tasks, and assessment feedback
quality on evaluation model quality. The results
demonstrate that the proposed model has strong
explanatory power, with the three predictors
jointly explaining 63.5 percent of the variance in

evaluation model quality. This level of
explanatory strength indicates that innovation-
oriented  assessment components play a

substantial role in shaping learners’ perceptions of
evaluation quality in BIPA contexts. These
findings align with recent research trends that
emphasize communicative, task-based, and
learning-oriented  assessment approaches as
central to contemporary language assessment
theory (Yang & Wang, 2025).

The measurement model evaluation confirms

that all constructs demonstrate satisfactory
reliability and validity. Outer loading values
exceed recommended thresholds, indicating
strong indicator—construct relationships.

Composite reliability and AVE values further
support internal consistency and convergent
validity, while discriminant validity confirms that
listening—speaking integration, authentic
communication tasks, assessment feedback
quality, and evaluation model quality represent
empirically distinct constructs. These results
indicate that the data provide a sound basis for
interpreting the structural relationships among
variables.

Structural model analysis reveals that authentic
communication tasks and assessment feedback
quality have significant positive effects on
evaluation model quality, whereas listening—
speaking integration does not demonstrate a
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statistically significant direct effect. Among the
predictors, authentic communication tasks emerge
as the strongest determinant, suggesting that
assessment designs that closely mirror real-world
communicative demands are perceived by
learners as more meaningful and effective
(Vlachopoulos & Makri, 2024). The SRMR value
indicates acceptable model fit for an exploratory
and innovation-oriented study, supporting the
adequacy of the proposed framework while
leaving room for refinement in future research.

The effect of assessment feedback quality on
evaluation model quality

The findings show that assessment feedback
quality has a positive and statistically significant
effect on evaluation model quality. This result
reinforces contemporary perspectives in language
assessment that position feedback as a core
mechanism linking evaluation with learning
improvement. In BIPA contexts, where learners
often navigate unfamiliar linguistic and
sociocultural environments, feedback plays a
critical role in shaping learners’ understanding of
communicative  performance and  guiding
subsequent learning efforts.

Recent research emphasizes that effective
feedback in listening and speaking assessment
should extend beyond numerical scores to include
descriptive information related to fluency,
comprehensibility, interactional strategies, and
pragmatic appropriateness (Maslucha et al., 2024;
Tran & Ma, 2024; Ding & Zhu, 2025). Such
feedback enables learners to identify gaps
between their current performance and
communicative expectations, supporting
reflection,  self-regulation, and  sustained
improvement. Studies further indicate that
learners value feedback that explicitly addresses
real communicative challenges, such as
responding appropriately in interaction and
managing spoken discourse (Nurfaidah et al.,
2024; Haryanti et al., 2025).

The significant effect observed in this study
suggests that evaluation models incorporating
high-quality feedback are perceived as more
transparent, supportive, and pedagogically
meaningful. This finding supports recent
arguments that feedback should be treated as a
core component of assessment design, rather than
as a supplementary or post-assessment activity.
Empirical evidence from recent EFL and BIPA-
related studies confirms that learners benefit most
from feedback that is communicative, detailed,
and performance-oriented (Fahreza & Mahaputri,

2024). Within innovation-based BIPA evaluation,
feedback therefore functions not only as a
corrective mechanism but also as a tool for
fostering communicative competence, learner
autonomy, and engagement.

The effect of authentic communication tasks on
evaluation model quality

Authentic communication tasks demonstrate the
strongest and most significant effect on evaluation
model quality, indicating that authenticity is a key
driver of effective BIPA assessment. This finding
is consistent with recent assessment research
emphasizing that tasks resembling real-world
language use provide more valid and meaningful
representations of learners’ communicative ability,
particularly in speaking and interaction-focused
assessment (Gao & Hishamuddin, 2024;
Souzandehfar, 2024).

In BIPA contexts, learners are typically
motivated by practical communicative goals, such
as participating in academic discussions, engaging
in social interaction, or using Indonesian in
professional settings. Authentic tasks allow
learners to demonstrate not only linguistic
knowledge but also pragmatic awareness and
sociocultural competence. Recent BIPA studies
report that assessment tasks grounded in real-life
scenarios increase learner  engagement,
confidence, and the perceived relevance of
evaluation outcomes (Fitria, 2023; Marden &
Herrington, 2025).

From an institutional perspective, the strong
effect of authentic tasks suggests that authenticity
can be operationalized even within large-scale or
standardized ~ BIPA  assessments.  Recent
assessment frameworks propose the use of
scenario-based tasks, standardized role-play
prompts, and structured interactive simulations
that preserve consistency while maintaining
communicative realism (Rosy et al., 2025; Ockey
& Na, 2025). By developing task banks based on
common communicative situations encountered
by BIPA learners, institutions can balance
standardization ~ with  authenticity, ensuring
reliability without sacrificing communicative
relevance.

The effect of listening—speaking integration on
evaluation model quality

In contrast to the other predictors, listening—
speaking integration does not exhibit a significant
direct effect on evaluation model quality.
Although integrated skills assessment is widely
promoted within communicative  language
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teaching, this finding suggests that integration
alone may not be sufficient to enhance perceived
evaluation quality in BIPA contexts.

One theoretical explanation is that listening—
speaking integration functions as an enabling
condition rather than an independent determinant
of evaluation quality. Recent studies argue that
integration becomes pedagogically meaningful
only when supported by authentic task design,
transparent assessment criteria, and formative
feedback mechanisms (Xi, 2025; Qasserras,
2025). Without these supporting elements,
learners may not perceive integrated tasks as
fundamentally  different  from traditional
assessment practices.

Empirical research further indicates that the
effectiveness of integrated listening—speaking
tasks depends on how responses are interpreted,
scored, and linked to communicative outcomes
(Ockey & Na, 2025). Studies on listening-to-
speak tasks highlight the role of cognitive
processing, strategy use, and interactional
demands in shaping performance (Xu et al.,
2025). Similarly, research on multimodal and
task-based  assessment  demonstrates  that
integration embedded within rich communicative
contexts yields stronger communicative outcomes
than simple skill combination (Lai, 2024; Aliah &
Natsir, 2025). These findings help explain why
listening—speaking integration shows a limited
direct effect in this study, while authenticity and
feedback emerge as stronger predictors.

Implications for BIPA evaluation innovation

The findings suggest that innovation in BIPA
evaluation should prioritize authentic
communication tasks and assessment feedback
quality, while positioning listening—speaking
integration as a supportive component within a
broader assessment framework. Evaluation
models that emphasize authenticity and feedback
are more likely to align assessment practices with

learners” real communicative needs and
expectations. Recent studies on authentic
assessment in Indonesian language learning

emphasize that assessments designed around real-
world language use can enhance learner
engagement, motivation, and competence
development, making them more meaningful than
traditional tests (Friyandini, 2025). Moreover,
research on formative assessment literacy
highlights how teachers’ ability to deploy
meaningful feedback and formative practices
contributes to instructional alignment and
supports continuous learning improvement (Kang
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that  authentic
enhance students’
skills  and confidence, underscoring the
pedagogical value of embedding real
communicative tasks within evaluation models
rather than treating them as add-ons (Arnold &
Croxford, 2025). These implications suggest that
innovation-based  BIPA  evaluation  should
intentionally integrate authentic tasks and high-
quality feedback to support communicative
competence and learner autonomy.

Pedagogical and practical implications

From a pedagogical perspective, BIPA instructors
are encouraged to design assessment tasks that
simulate realistic communication scenarios and
provide structured, performance-oriented
feedback. Such practices support learners’
communicative development and enhance the
perceived quality of evaluation. Recent research
indicates that teachers’ pedagogical competence is
strongly linked to the effectiveness of authentic
assessment practices, suggesting that professional
development in assessment design is crucial for
ensuring meaningful and reliable evaluations
(Afdal & Sukenti, 2024). At the institutional level,
BIPA programs can operationalize authenticity by
developing standardized communicative task
frameworks, training assessors to apply consistent
scoring criteria, and embedding feedback
mechanisms within assessment systems. Studies
on classroom assessment culture highlight the
importance of teacher assessment literacy and
institutional support in implementing authentic,
learning-oriented assessment practices aligned
with communicative competence goals (Latif &
Wasim, 2024). Evidence from higher education
contexts also shows that lecturers perceive
authentic assessment as relevant and effective, but
that institutional expectations and resource
constraints influence how such approaches are
implemented, reinforcing the need for systemic
planning and support (Lumintang & Kuswandono,
2025). These strategies allow institutions to
maintain assessment reliability while ensuring

alignment with communicative competence
principles. The proposed evaluation model
therefore offers a practical reference for

institutions seeking to implement innovation-
based assessment in diverse BIPA settings.

Limitations and future research
Despite its contributions, this study has several
limitations. The use of self-reported questionnaire
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data reflects learners’ perceptions rather than
objective  communicative  performance. In
addition, the sample size and institutional context
may limit the generalizability of the findings.
Future research should incorporate
performance-based assessment data, classroom
observation, or mixed-method designs to further
validate the proposed model. Longitudinal studies
may also explore how innovation-based
evaluation models influence communicative
competence development over time. Further
investigation into moderating variables, such as
learner proficiency level or digital assessment
tools, would provide deeper insight into the
dynamics of BIPA assessment innovation.

CONCLUSION

This study examined an innovation-based
evaluation model for BIPA by analyzing the
effects of listening—speaking integration, authentic
communication tasks, and assessment feedback
quality on evaluation model quality. The findings
provide empirical support for strengthening
communicative-oriented assessment practices in
Indonesian for Foreign Speakers programs and
contribute to the growing discussion on
innovation in language assessment.

The results indicate  that  authentic
communication tasks and assessment feedback
quality have significant positive effects on
evaluation model quality, with authentic
communication tasks emerging as the strongest
predictor. This finding confirms that BIPA
evaluation models are most effective when
assessment  tasks closely reflect real-life
communicative situations in which learners use
Indonesian meaningfully. Authenticity enables
evaluation to move beyond linguistic accuracy
toward a more comprehensive measurement of
communicative competence, aligning assessment
practices with the actual goals of BIPA learning.

Assessment feedback quality is also shown to
play a critical role in improving evaluation model
quality. Clear, constructive, and timely feedback
supports learners’ understanding of their listening
and speaking performance and promotes
continuous improvement. This  finding
emphasizes that innovation in BIPA evaluation
does not depend solely on task design, but also on
how assessment results are communicated and
used as part of the learning process.

In contrast, listening—speaking integration does
not demonstrate a significant direct effect on
evaluation model quality. This result suggests that
integrating skills alone is insufficient to enhance

assessment quality unless integration is supported
by authentic communicative tasks and meaningful
feedback. Although integrated skills remain
central to communicative language teaching, their
contribution to evaluation quality depends on
pedagogically grounded implementation rather
than technical combination.

Overall, this study highlights that innovation-
based evaluation in BIPA should prioritize
authenticity and feedback as core components.
Beyond its empirical contribution, the proposed
model offers broader implications for the
development of more standardized,
communicative, and internationally comparable
BIPA assessment frameworks, particularly as
BIPA programs continue to expand across diverse
institutional and cultural contexts.

Based on the findings, several
recommendations can be proposed for BIPA
practice, institutional policy, and future research.
In instructional practice, BIPA instructors are
encouraged to design evaluation tasks that reflect
realistic communication contexts, such as
everyday interaction, academic discussion, and
professional communication. Authentic tasks
allow learners to demonstrate integrated listening
and speaking abilities in ways that better represent
real language use and strengthen assessment
validity.

Assessment feedback should be systematically
embedded within BIPA evaluation models.
Feedback is recommended to be specific,
understandable, and actionable, addressing not
only linguistic accuracy but also fluency,
comprehension, interactional strategies, and
pragmatic appropriateness. Embedding feedback
within evaluation practices enhances learner
engagement and supports formative assessment
processes.

At the institutional level, BIPA providers are
encouraged to adopt innovation-based evaluation
frameworks that align assessment objectives with
communicative competence outcomes. Instructor
development  programs  should  strengthen
assessment literacy, particularly in authentic task
design, integrated assessment rubric development,
and effective feedback delivery. These efforts can
support greater consistency and quality across
BIPA programs.

In relation to broader application, the proposed
evaluation model can be piloted and validated
across different BIPA proficiency levels to
examine its suitability for beginner, intermediate,
and advanced learners. In addition, future
implementation may explore the use of digital and
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technology-assisted assessment environments,
such as online speaking tasks or computer-
mediated interaction, to enhance scalability and
accessibility. Future research is also encouraged
to employ longitudinal or mixed-method designs
to further examine how innovation-based
evaluation models influence communicative
development over time and contribute to the
standardization of BIPA assessment at national
and international levels.
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