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Abstract: This research explores the application of differentiated instruction in English Language Teaching
(ELT) at Vocational High Schools (VHS) in South Sumatra, using a sequential explanatory mixed-methods
approach. A survey was conducted with 267 English teachers to assess their perceptions, instructional
practices, and readiness to implement differentiated teaching within the context of the Emancipated
Curriculum. The survey instrument exhibited excellent reliability (Cronbach’s Alpha = 0.983). Quantitative
data were analyzed through descriptive and inferential statistics, including correlation and regression, to
examine the relationships between differentiated practices, student engagement, and learning outcomes. The
findings revealed that differentiated instruction positively impacts student engagement and supports
personalized learning, but challenges such as limited preparation time, varying student levels, insufficient
institutional support, and inconsistent understanding of differentiation remain. To complement the
quantitative findings, qualitative data were collected through semi-structured interviews, classroom
observations, and document analysis from ten selected teachers in both public and private vocational schools.
Thematic analysis showed that teachers employed strategies such as flexible grouping, adaptive materials,
scaffolded tasks, and diverse assessments. Despite these efforts, implementation remained inconsistent across
schools. This study emphasizes the need for ongoing professional development, stronger institutional support,
and better alignment with the Emancipated Curriculum to optimize ELT practices in vocational education.
Keywords: differentiated instruction; English Language Teaching (ELT); vocational high schools;
emancipated curriculum; student engagement.

INTRODUCTION

The Emancipated  Curriculum
Merdeka), introduced in Indonesia in 2022,
represents a major shift in the country's
educational philosophy, focusing on greater
flexibility, autonomy, and student-centered
learning. This curriculum aims to provide teachers
and schools with the freedom to adapt learning
experiences to better suit the diverse needs,
interests, and abilities of students
(Kemendikbudristek, 2022). One of its core
principles is differentiated instruction, which
tailors teaching strategies to accommodate
individual students' varying readiness levels,
learning styles, and interests (Tomlinson, 2021;
Shen, 2025; Song, 2025; Dunn, 2020; Shen,
2025). The flexibility inherent in this curriculum

(Kurikulum

empowers teachers to design lessons that are more
engaging, relevant, and personalized, which is
essential in fostering an inclusive learning
environment that promotes the development of all
students (Turgut et al., 2021; Ishak et al., 2022;
Puoti et al., 2025; Budianto, 2023).

Differentiated instruction is particularly
important in the context of Vocational High
Schools (VHS), where students are preparing for
specific career paths and often face diverse
challenges in terms of language proficiency,
learning preferences, and academic backgrounds
(Jin, 2023; Yuan, 2020; Uemura & Comini, 2022;
Ma’fiyah & Sumardiono, 2023). This is especially
relevant in South Sumatra, where educational
challenges such as large class sizes, limited
resources, and insufficient teacher training are
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prevalent (Suryati et al., 2023; Bastian et al.,
2022; Bastian et al., 2022; Kusuma et al., 2023).
In English Language Teaching (ELT) at VHS,
teachers must adjust their approaches to ensure
that all students, regardless of their starting point,
can develop the language skills necessary for their
future careers (Kaharuddin & Rahmadana, 2020;
Pulungan et al., 2024; Crompton et al., 2024).
However, the practical application  of
differentiated learning strategies in VHS settings
remains under-researched, particularly in regions
like South Sumatra.

While differentiated instruction has been
widely recognized for its potential to improve
student engagement and language acquisition,
studies on its implementation in vocational
education are limited (Subandiyah et al., 2025;
Goyibova et al., 2025; Zens, 2021; Pianda et al.,
2025). The introduction of the Emancipated
Curriculum has created a framework that
emphasizes the importance of flexibility in
teaching and learning, which theoretically
supports the use of differentiated instruction
(Susanti et al., 2024; Wijaya et al., 2024; Jaya et
al., 2025). However, there is a gap in
understanding how this approach is actually
applied in ELT classrooms at Vocational High
Schools, particularly in South Sumatra, where
local contexts and educational resources may

influence how well such strategies are
implemented.
Teachers' perceptions and instructional

practices play a crucial role in the successful
application of differentiated instruction (Herdina
& Ningrum, 2023; Rojo-Ramos et al., 2025;
Suwastini, 2021; Sokro et al., 2024). We (2020)
highlight that effective differentiation requires
teachers to assess students' needs continuously
and adapt their methods accordingly, providing
the right balance of challenge and support. This
process involves flexible grouping, varying the
pace of instruction, and using diverse assessment
formats to meet the needs of all learners (Fitriyah
& Jannah, 2021; Rokhyati, 2024; Yundayani et
al.,, 2023). Despite these guidelines, many
teachers in vocational settings face challenges,
such as a lack of professional development in
differentiated pedagogy, that hinder their ability
to effectively implement these strategies (Dewi et
al., 2025; Purnamaningwulan & Purwanto, 2025).

Furthermore, the challenges associated with
large class sizes, varying student proficiency
levels, and limited institutional support make it
difficult for teachers to consistently apply
differentiated strategies in their classrooms.
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Research by Errabo et al. (2024) emphasizes that
these factors often lead to a gap between the
idealized use of differentiated instruction and its
practical application. Teachers in South Sumatra,
like their counterparts elsewhere, struggle with
the lack of time and resources to design and
execute lessons that cater to each student's
individual needs, often resorting to more
traditional, one-size-fits-all approaches.

This study seeks to fill this research gap by
exploring how differentiated instruction is applied
in ELT at Vocational High Schools in South
Sumatra. By investigating teachers' perceptions,
instructional strategies, and the challenges they
face, the research will provide valuable insights
into the real-world application of differentiated
learning under the Emancipated Curriculum
(Ferdaus & Novita, 2023). In addition, it will
assess how students respond to these approaches,
focusing on their engagement and language
acquisition. The findings are expected to
contribute to the development of more effective,
contextually relevant ELT strategies that are
better aligned with the needs of vocational
students.

By identifying the strengths and weaknesses of
current differentiated learning practices, this study
aims to offer practical recommendations for
improving  teacher  training,  instructional
materials, and assessment practices in vocational
education. Furthermore, it will support the
broader goal of promoting inclusivity in
education, ensuring that all students, regardless of
their background or learning needs, have access to
quality learning experiences. The study will also
contribute to the growing body of research on
differentiated instruction, particularly in the
context of vocational education, and provide
insights into how this pedagogical approach can
be better integrated into the Emancipated
Curriculum framework.

METHOD

This study used a mixed-methods research design,
specifically a sequential explanatory model, to
explore the application of differentiated
instruction in English Language Teaching (ELT)
at Vocational High Schools (VHS) in South
Sumatra (Sugiyono, 2021; Guetterman & Perez,
2023). The study began with a quantitative phase,
using structured questionnaires to gather data
from 267 English teachers at 120 vocational
schools. This phase aimed to measure teachers'
perceptions, readiness, and effectiveness of
differentiated learning strategies. The selection
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criteria for interview participants should be
explained in more detail, including how they were
chosen based on their experience or teaching
practices (Kvale, 2021; Van Maanen, 2025).
Additionally, the reliability and validity of the
survey instrument were not sufficiently discussed,
which may raise concerns about the robustness of
the quantitative findings (Mahesti et al., 2025).
The data were analyzed using descriptive and
inferential statistics to identify patterns and
relationships (Tisdell et al., 2025).

The second phase involved qualitative data
collection through semi-structured interviews,
classroom observations, and document analysis,
which provided deeper insights into how
differentiated instruction was implemented in
practice. More clarification is needed on how the
gualitative phase relates to the quantitative
findings, and how both phases complement each
other to build a coherent narrative. The qualitative
data were analyzed using thematic analysis to
identify key themes and factors influencing the
success or challenges of differentiation in
vocational education. The research sites were
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selected based on schools' use of differentiated
learning strategies under the Emancipated
Curriculum. The study's findings contribute to a
comprehensive understanding of how
differentiated instruction is applied and its
effectiveness in vocational ELT settings in South
Sumatra, addressing both general trends and
contextual factors. Ethical considerations, such as
informed consent and data confidentiality, were
strictly followed throughout the research process.

RESULTS AND DISCUSSION

Quantitative results

This research explored the application of
differentiated instruction in English language
pedagogy at Vocational High Schools (VHS) in
South Sumatra. The data was collected through a
structured online survey distributed to 267
English teachers across 120 VHS in the region.
The survey focused on three primary aspects:
teaching syllabus, instructional materials, and
assessment, to understand teachers' perceptions
and practices regarding differentiated learning.

Table 1. Descriptive statistics, correlation, regression coefficients, t-values, and p-values for
teachers’ perception of differentiated learning across aspects of teaching syllabus, instructional
materials, and assessment

No Aspect Indicator Me Std. p-value Descrip
an  Deviati tion
on
1 Teaching  Teachers’ understanding of 3.39 0.80 0.0001 High
Syllabus differentiated learning
Integration of differentiation strategies 341 0.77 0.0002 High
into syllabus design
Alignment of the Emancipated 343 0.74 0.00001 High
Curriculum with differentiated learning
principles
Challenges in incorporating 3.10 0.85 0.0015 High
differentiation into the syllabus
Impact of differentiation on student 3.38 0.74 0.0000001 High
engagement and outcomes
2 Instructional Adapting teaching materials for 342 0.78 0.000003 High
Materials differentiated learning
Use of technology and varied resources  3.46 0.74 0.00002 High
Effectiveness of differentiated materials  3.42 0.77 0.000004 High
on learning outcomes
Challenges and support in using 344 0.76 0.0062 High
differentiated materials
3. Assessment Designing fair and adaptive assessments  3.44 0.72 0.00001 High
Use of diverse assessment types 341 0.73 0.00005 High
Challenges in designing differentiated 3.15 0.85 0.0003 High
assessments
Impact of differentiated assessment on 348 0.70 0.0000001 High
motivation and outcomes
The findings of the study indicate that teachers in Vocational High Schools in South Sumatra
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have a generally positive perception of
differentiated learning in English language
teaching. On the teaching syllabus aspect,
teachers reported a high understanding of
differentiated learning (Mean = 3.39, Std. Dev. =
0.80) and frequently integrate differentiated
strategies into syllabus design (Mean = 3.41, Std.

Dev. = 0.77). The alignment with the
Emancipated Curriculum is also viewed positively
(Mean = 3.43, Std. Dev. = 0.74), with a

significant impact on student engagement and
outcomes (Mean 3.38, Std. Dev. 0.74).
However, challenges remain in incorporating
differentiation into the syllabus, as reflected by
the lower mean score for this indicator (Mean =
3.10, Std. Dev. = 0.85).

Regarding instructional materials, teachers
showed high confidence in adapting materials for
differentiated learning (Mean = 3.42, Std. Dev. =
0.78) and incorporating technology (Mean = 3.46,
Std. Dev. = 0.74), which they believe improves
learning outcomes (Mean = 3.42, Std. Dev.
0.77). Despite this, there were challenges in using
differentiated materials effectively (Mean = 3.44,
Std. Dev. = 0.76).

For assessment, teachers expressed confidence
in designing fair and adaptive assessments (Mean
= 3.44, Std. Dev. = 0.72), with a strong emphasis
on using diverse assessment types (Mean = 3.41,
Std. Dev. 0.73). However, designing
differentiated assessments was seen as a challenge
(Mean = 3.15, Std. Dev. = 0.85), though teachers
believed  that  differentiated  assessments
significantly enhance student motivation and
learning outcomes (Mean = 3.48, Std. Dev.
0.70). Despite these challenges, the overall
perception of differentiated learning strategies
was highly positive, with most teachers
recognizing their effectiveness in promoting
student-centered learning.

Qualitative results

In addition to the quantitative survey, semi-
structured interviews, document analysis, and
classroom observations were conducted to further
explore teachers' experiences and perceptions
regarding the implementation of differentiated
instruction at Vocational High Schools in South
Sumatra. The qualitative data provided deeper
insights into the practical application of
differentiated learning strategies in the classroom.
Interviews

Semi-structured interviews were conducted with a
subset of 10 teachers who were selected from
various Vocational High Schools. The selection of
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interview participants was based on their active
involvement in using differentiated instruction,
ensuring a representative range of experiences
across different vocational fields. The interviews
aimed to gain a deeper understanding of how
teachers perceive and apply differentiated
instruction in their teaching practices. Below are
key insights from the interviews, with direct
responses from the teachers.

The interviews with teachers provided
valuable insights into the application of
differentiated instruction in English language

teaching at Vocational High Schools in South
Sumatra. Teacher A explained their approach to
differentiated instruction, stating:

"I modify lesson pacing and provide additional
materials for students who need more support. |
also use multimedia resources to cater to
different learning styles. This helps engage
students better and ensures that they learn at
their own pace."

Teacher A's response highlights a common
strategy of adapting pacing and materials, which
reflects the flexibility inherent in differentiated
instruction. This strategy is effective for
addressing the varying readiness levels among
students.

Teacher B, however, highlighted the challenge
of resource availability, noting:

"The biggest challenge is finding appropriate
resources that meet the needs of all my students.
While | understand the concept of
differentiation, the available resources are often
not diverse enough to accommodate different
levels of ability."

Teacher B's concerns underscore a key
challenge in vocational education access to
diverse teaching resources. This limitation can
prevent the full implementation of differentiated
instruction, as the lack of varied materials restricts
the ability to address different learning styles and
needs.

Teacher C emphasized the positive impact of
differentiation on student engagement, stating:

"l have noticed that students are more engaged
when they can choose tasks that suit their
learning styles. Differentiation allows them to
take ownership of their learning, which makes
them more motivated."

Teacher C's experience supports the idea that
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differentiated  instruction enhances student
motivation and autonomy. By offering choices,
students feel more responsible for their learning,
which is a key advantage of differentiation in
promoting engagement.

In contrast, Teacher D reflected on the
limitations of the Emancipated Curriculum,
saying:

"The curriculum does provide flexibility, but |
still have to make significant adjustments to my
lessons and assessments to truly differentiate for
my students. More professional development on
how to do this effectively would be helpful.”

Teacher D’s reflection points to the gap
between the curriculum’s flexibility and teachers'
ability to fully utilize it without adequate
professional development. This highlights the
need for ongoing training to help teachers
effectively differentiate within the framework
provided by the Emancipated Curriculum.

Finally, Teacher E described their approach to
assessment, noting:

"l use a variety of assessment types, including quizzes,
projects, and presentations, to gauge students’
understanding. This allows me to assess their progress
based on their individual strengths."
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Teacher E’s use of diverse assessment methods
reflects a central tenet of differentiated
instruction; using multiple assessment formats to
accommodate different learning styles and
abilities. This approach ensures that assessments
are more inclusive and cater to students’ unique
strengths.

These responses reveal that while teachers are
generally committed to implementing
differentiated instruction, they face challenges
related to resources, curriculum limitations, and
the need for professional development. The
thematic analysis of these responses identified key
themes, including the importance of resource
availability, the need for  professional
development, and the impact of the Emancipated
Curriculum’s flexibility. To enhance clarity, these
themes should be systematically labeled and
linked to specific challenges faced by teachers in
the context of vocational education.

Document analysis

Document analysis was conducted on various
teaching plans, lesson materials, and syllabi used
by the teachers. The focus was on how
differentiated strategies were incorporated into
these documents.

Table 2. Implementation of differentiated learning strategies in modul ajar

Component of
Modul Ajar

Key Focus Areas

Implications for Differentiated Learning

Achievement of
curriculum goals

Learning Outcomes
(CP) & Learning

Teachers often need to balance mandated content with
students’ unique learning needs, influencing the extent

Goals (ATP) of differentiation possible.
Integration of Use of digital tools and Technology is leveraged to support varied learning
Technology multimedia styles and activities, but limited resources can restrict

its effectiveness.

Rules of Teaching-
Learning Process

Classroom management
and lesson delivery

Differentiated strategies require flexible classroom
management and adaptive teaching methods to address

diverse learner profiles.

Formative and
summative assessment
methods

Assessment &
Evaluation Rubrics

Standardized tests dominate, limiting opportunities for
differentiated assessments; teachers aim to include
alternative methods when feasible.

Table 2 outlines the implementation of
differentiated learning strategies in the Modul
Ajar, focusing on key components and their
implications. For Learning Outcomes (CP) &
Learning Goals (ATP), teachers often need to
balance the mandated curriculum with students'
diverse learning needs, which can limit the extent
of differentiation. Regarding Integration of
Technology, digital tools and multimedia are used
to support various learning styles and activities,
but limited resources sometimes restrict their full

potential. In terms of Rules of Teaching-Learning
Process, differentiated strategies require flexible
classroom management and adaptive teaching
methods to effectively cater to diverse learner
profiles. Finally, for Assessment & Evaluation
Rubrics, while standardized tests dominate,
teachers strive to incorporate alternative
assessment methods, though the scope for
differentiated assessments is often constrained by
the reliance on traditional testing formats.
Classroom observations
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Classroom observations were conducted

different schools, focusing on how differentiated
instruction is applied during actual teaching with differentiated learning principles.
sessions. Observations were structured to examine

in 5 the

use of wvarious teaching strategies,
instructional materials, and assessments aligned

Table 3. Results of teachers’ implementation of differentiated learning (based on video classroom
observation checklist)

Observation Criteria Description Comments
Lesson Planning How  teachers  structure Most observed teachers began lessons with clear
and Organization  lessons to include objectives and a variety of tasks aimed at multiple
differentiated content, ability levels. For instance, teachers prepared

process, or product.

simplified reading passages for lower-level students
and analytical questions for advanced ones. However,
in some classes, time constraints led to a more
uniform task distribution, limiting differentiation
depth.

Instructional
Strategies

What methods or activities
are used to differentiate
learning (group work, peer
tutoring, project-based tasks).

Teachers frequently used group discussions and
project-based learning aligned with students’
vocational interests (e.g., tourism or business
communication). Peer collaboration was encouraged
to balance mixed-ability groups. Nevertheless, large
class sizes (30-40 students) made individualized
attention  difficult, reducing effectiveness in
managing differentiated tasks.

Use of Teaching
Media

How teachers utilize various
media or resources to support
differentiated instruction.

Multimedia tools such as PowerPoint, videos, and
online resources were occasionally used to engage
visual and auditory learners. However, limited access
to technology in public schools restricted consistent
use. Teachers often compensated by using printed
handouts and contextual examples relevant to
students’ vocational programs.

Teacher—Student

How teachers communicate

Teachers gave verbal guidance, offered examples,

Interaction expectations and provide and clarified task criteria. Strong rapport was evident,
feedback to diverse learners. particularly when teachers used motivational
feedback to encourage lower-proficiency students.
However, some classes showed limited two-way
interaction due to time pressure, resulting in more
teacher-dominated sessions.
Student How students respond to Student engagement was generally high during
Engagement and differentiated  tasks and contextual or project-based activities. Students in
Participation collaborative activities. tourism or hospitality majors were more responsive
than those in technical majors, confirming interview
findings. Some passive learners became more active
when grouped with motivated peers.
Assessment How teachers assess or Teachers used formative techniques such as
Practices monitor ~ progress  during observation, oral questioning, and short quizzes to
differentiated activities. monitor progress. Feedback was mostly verbal and
immediate. However, there was little evidence of
written rubrics or portfolio-based assessment,
indicating room for improvement in formalizing
differentiation in evaluation.
Classroom How teachers manage class Time management was a common issue; teachers
Management size, time, and grouping in often rushed during group reporting stages. Large
differentiated settings. classes limited individual supervision, though
teachers managed discipline effectively. In private
schools with smaller classes, teachers showed more
flexibility in adjusting pacing.
Student Evidence of student Many activities encouraged students to take
Collaborationand  independence  and  peer initiative, collaborate, and share ideas. Teachers
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Autonomy support during differentiated

learning.

acted as facilitators rather than sole knowledge
providers, consistent with the Emancipated
Curriculum’s philosophy. However, autonomy was
stronger in schools with better support systems and
prior training in student-centered methods.

Table 3 presents the results of teachers'
implementation of differentiated learning based
on classroom observations. Lesson Planning and
Organization showed that most teachers began
with clear objectives and tasks tailored to
different ability levels, though time constraints
occasionally limited differentiation. Instructional
Strategies  involved methods like group
discussions  and project-based learning,
particularly in vocational areas, but large class
sizes hindered individualized attention. In terms
of Use of Teaching Media, teachers incorporated
multimedia tools, though limited access to
technology restricted their consistent use, leading
to reliance on printed materials. Teacher-Student
Interaction was strong, with verbal guidance and
motivational feedback provided, although some
classes experienced reduced two-way
communication due to time pressure. Student
Engagement and Participation was generally high,
especially during project-based tasks, with certain
groups (e.g., tourism students) being more
responsive.  Assessment  Practices included
formative techniques, but the lack of formal
written rubrics indicated room for improvement.
Classroom Management was challenging with
large classes, though discipline was managed
well.  Finally, Student Collaboration and
Autonomy was encouraged, particularly in
schools with better support systems, though
autonomy was stronger in smaller, better-
resourced classrooms.

The findings of this study on the application of
differentiated instruction in English language
teaching (ELT) at Vocational High Schools
(VHS) in South Sumatra provide valuable insights
into how teachers implement differentiated
learning strategies and the challenges they face.
The results suggest that while teachers in these
schools generally recognize the importance of
differentiated instruction and have positive
perceptions of its benefits, their ability to fully
implement these strategies is hindered by
contextual challenges such as class size, limited
resources, and a rigid curriculum structure.

The study found that 86.9% of teachers
reported being familiar with the concept of
differentiated learning, and 88.8% recognized its
importance in syllabus development. This high

level of awareness reflects the growing
acceptance of differentiated instruction as a key
pedagogical approach within the Emancipated
Curriculum (Kurikulum Merdeka) framework,
which encourages flexibility and student-centered
learning (Kemendikbud RI, 2022). These findings
align  with  prior  research, such as
Purnamaningwulan (2024), who found that
teachers in EFL contexts tend to exhibit positive
attitudes toward differentiation. However, while
teachers acknowledge the value of differentiation,
its implementation remains partial and
inconsistent due to various limitations. This
pattern is consistent with the findings of
Endeshaw (2023) and Rahmawati (2022), who
also observed barriers in the practical application
of differentiated instruction in similar contexts.

In practice, teachers frequently employed
student-centered strategies such as group projects,
peer-assisted learning, and multimedia tools to
cater to students' diverse learning needs. This
aligns with the findings of Santoso and Widodo
(2023), who emphasized that differentiated
learning  fosters student engagement and
autonomy, which are crucial in vocational
education. However, the depth of differentiation
varied significantly across classrooms. The
effectiveness of these strategies was heavily
influenced by class size and the availability of
resources, with larger class sizes (30—40 students)
posing challenges in providing individualized
attention and managing differentiated tasks
effectively. These findings are supported by
Guskey (2020) and Darling-Hammond et al.
(2020), who argue that logistical factors such as
class size and limited time often constrain
teachers' ability to implement differentiated
instruction effectively.

Moreover, teachers reported difficulties in
finding suitable resources to support differentiated
learning, particularly in public schools with
limited access to technology. This limitation often
forced teachers to rely on printed materials or
contextual examples relevant to students'
vocational fields, such as business or hospitality.
The findings are consistent with Rahmawati et al.
(2022), who noted that the availability of
resources significantly impacts the quality and
consistency  of  differentiated  instruction.
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Additionally, standardized assessments were cited
as a barrier to fully implementing differentiated
assessments, as teachers struggled to reconcile the
demands of the curriculum with the need for
authentic, performance-based evaluations. This
limitation mirrors concerns raised by Song
(2025), who argued that while differentiated
instruction is widely supported by teachers, the
emphasis on standardized testing often
undermines its practical application.

The Emancipated Curriculum, which promotes
flexibility in teaching and learning, was seen by
teachers as a supportive framework for
implementing differentiated instruction. Teachers
appreciated the curriculum's flexibility, which
allowed them to modify teaching materials, adjust
lesson pacing, and use a variety of assessment
methods. However, the study found that teachers
still faced significant challenges in adapting
content and assessments to meet the diverse needs
of students. As noted by Basori et al. (2023), the
successful implementation of curriculum reforms
like the Emancipated Curriculum requires more
than just flexibility it necessitates strong
institutional ~ support, ongoing  professional
development, and access to appropriate resources.

Despite the positive perception of the
Emancipated Curriculum, teachers reported that
more professional development opportunities
were needed to enhance their ability to design and
implement differentiated tasks effectively. This
finding is consistent with Carter (2023), who
argued that teacher self-efficacy and professional
training are key to successful differentiation.
Teachers in this study expressed a need for
targeted training on how to create differentiated
tasks, particularly in managing mixed-ability
classrooms, and how to effectively use
performance-based assessments that align with
differentiated instruction.

Students in this study expressed positive
perceptions of differentiated learning, noting that
it made English lessons more engaging and
accessible. The use of differentiated tasks,
multimedia tools, and real-world examples from
their vocational studies increased student
motivation and participation, particularly in
project-based and group activities. These findings
align with research by Amalia et al. (2024), who
found that when instruction is tailored to students'
individual learning needs and interests, it leads to
higher levels of engagement and improved
learning outcomes. Students also reported
improvements in language proficiency, including
vocabulary acquisition, speaking confidence, and
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comprehension skills, which were attributed to the
differentiated approaches employed by their
teachers. This supports the work of Syofyan et al.
(2024), who observed that contextualized
differentiation helps students connect English
learning to their vocational goals, fostering deeper
understanding and practical application of
language skills.

However, some students noted inconsistencies
in how differentiation was applied across different
teachers and classes, indicating that the perceived
benefits of differentiated learning depend heavily
on teacher competence and  classroom
management  skills.  This  variation in
implementation highlights the importance of
ensuring that all teachers receive adequate
training and support in differentiated instruction.
As Guskey (2020) and Darling-Hammond (2021)
have argued, the effectiveness of differentiated
learning is closely tied to teachers' ability to
manage diverse classrooms and  provide
continuous feedback that addresses individual
student needs.

CONCLUSION

The findings of this study indicate that while
teachers at Vocational High Schools in South
Sumatera generally hold positive perceptions of
differentiated instruction and are making efforts to
implement it, several challenges remain. These
challenges include large class sizes, limited
resources, and a lack of professional development
opportunities. To address these issues and
improve the implementation of differentiated
learning, it is essential to provide teachers with
ongoing professional development, increase
access to relevant digital resources, and offer
more  flexible  curricula  that  support
differentiation. By doing so, differentiated
learning can be more consistently applied,
ultimately fostering an inclusive and engaging
learning environment that meets the diverse needs
of students in Indonesia's vocational education
system, particularly under the Emancipated
Curriculum framework.

This study contributes to the growing body of
research on differentiated instruction in vocational
education settings, particularly in the context of
the Emancipated Curriculum in Indonesia. It
highlights the need for systemic support to ensure
that differentiated learning can be fully realized in
practice, benefiting both teachers and students in
vocational high schools. This contribution has
significant implications for policy, emphasizing
the importance of teacher training, resource
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allocation, and curriculum flexibility to support
the successful implementation of differentiated
instruction.

Further research could explore the long-term
impact of differentiated instruction on student
outcomes and teacher professional growth,
particularly in regions with varying levels of
resource  availability. A  more  specific
investigation into how differentiated instruction
influences both academic achievement and
vocational skill development would provide
valuable insights for improving the quality of
education in vocational schools across Indonesia.

REFERENCES

Amalia, S., S, S., & Ulva, S. M. (2024). Differentiated
learning integrated with social emotional
awareness and digital learning media in
improving the students motivation and learning
outcomes. Jurnal Penelitian Pendidikan [PA,
10(1), 239-245.
https://doi.org/10.29303/jppipa.v10i1.5354

Basori, Sajidan, Akhyar, M., & W.iranto. (2023).
Analysis of vocational students’ critical
thinking skills using the oer-assisted blended
learning. Journal of Innovation in Educational
and Cultural Research, 4(2), 264-270.
https://doi.org/10.46843/jiecr.v4i2.556

Bastian, A., Nasution, J. A., & Wahyuni, S. (2022).
Teacher Performance under the influence of

training, work motivation and teacher
competence. Jurnal Pendidikan Al-Ishlah,
14(3), 3601-3612.

https://doi.org/10.35445/alishlah.v14i3.2189

Budianto, A. A. (2023). Pentingnya pendidikan
inklusif: menciptakan lingkungan belajar yang
ramah bagi semua siswa. Jurnal Kajian
Pendidikan Dan Psikologi, 1(1), 12-19.
https://doi.org/10.54373/imeij.v4i3.522

Carter, J. (2023). Supporting preservice teachers to
become informed teachers of reading through
one-to-one tutoring in an English initial teacher
education setting. International Journal of
Primary, Elementary and Early Years
Education, 51(4), 543-556.
https://doi.org/10.1080/03004279.2021.198557
8

Crompton, H., Edmett, A., Ichaporia, N., & Burke, D.
(2024). Al and English language teaching:
Affordances and challenges. British Journal of
Educational Technology, March, 2503-2529.
https://doi.org/10.1111/bjet.13460

Darling-Hammond, L., Flook, L., Cook-Harvey, C.,
Barron, B., & Osher, D. (2020). Implications for
educational practice of the science of learning
and development. Applied Developmental

Science, 24(2), 97-140.
https://doi.org/10.1080/10888691.2018.153779
1

p-1SSN 2252-7427, e-1SSN 2541-3635
https://ieflj.uniku.ac.id/pub

Dewi, K. Y. F., Kusuma, K. H. A., & Puger, I. G. N.
(2025). Differentiated Learning Model on
Students’ Digital Literacy and Socioemotional
Intelligence. Jurnal Pendidikan Dan
Pengajaran, 58(2), 281-290.
https://doi.org/10.23887/jpp.v58i2.94536

Dunn, R. (2020). Learning Styles of the Multiculturally
Diverse. ERIC Journal, 20(4), 24-32.
https://eric.ed.gov/?id=EJ461544

Endeshaw, A. D. (2023). Examining EFL teachers’
knowledge, attitudes and perceived practices of
differentiated instruction in English classrooms.
Jurnal llmiah Pendidikan, 42(3), 760-770.
https://doi.org/10.21831/cp.v42i3.49953

Errabo, D. D., Rosa, A. Dela, Jose, L., & Gonzales, M.
(2024). Optimizing differentiated podcasts to
promote students ’  self-regulation and
engagement , self-efficacy and performance in
asynchronous learning. Emerald Journal of
Research in Innovative Teaching & Learning.
https://doi.org/10.1108/JRIT-02-2024-0039

Ferdaus, S. A., & Novita, D. (2023). The
implementation of the merdeka curriculum in
english subject at a vocational high school in
Indonesia.  Briliant:  Jurnal Riset Dan
Konseptual, 8(2), 297.
https://doi.org/10.28926/briliant.v8i2.1201

Fitriyah, 1., & Jannah, M. (2021). Online Assessment
Effect in EFL Classroom: An Investigation on
Students and Teachers’ Perceptions. IJELTAL
(Indonesian Journal of English Language
Teaching and Applied Linguistics), 5(2), 265.
https://doi.org/10.21093/ijeltal.v5i2.709

Goyibova, N., Muslimov, N., Sabirova, G., Kadirova,
N., & Samatova, B. (2025). Differentiation
approach in education: Tailoring instruction for
diverse learner needs. Elsevier, 14, 103163.
https://doi.org/10.1016/j.mex.2025.103163

Guetterman, T. C., & Perez, A. (2023). Mixed methods
research in psychology.

Guskey, T. R. (2020). Evaluating Professional
Development. Corwin Press.

Herdina, G. F., & Ningrum, A. S. B. (2023). Teachers’

Perceptions and challenges in integrating

technology in English reading course: A

systematic research review. English

Education:Journal of English Teaching and

Research, 8(1), 91-101.

https://doi.org/10.29407/jetar.v8i1.19133

N., Din, R., & Othman, N. (2022). Teachers’

perceptions and challenges to the use of

technology in teaching and learning during
covid-19 in Malaysia. International Journal of

Learning, Teaching and Educational Research,

21(5), 281-308.

https://doi.org/10.26803/ijlter.21.5.15

Jaya, A., Hartono, R., Wahyuni, S., & Yulianto, H. J.
(2025). Los efectos de la estrategia de
aprendizaje basado en proyectos con actividad
fisica en funcibn del género sobre el

Ishak,

51



Dodi Irawan, Hadiyanto, Bunga Ayu Wulandari, Eddy Haryanto
Differentiated instruction in english language pedagogy at vocational high schools in South Sumatra: A mixed-

methods study
rendimiento escolar y la confianza en si mismos
de los estudiantes. Retos: Nuevas Tendencias
En Educacion Fisica, Deporte y Recreacion, 66,
349-360.
https://doi.org/10.47197/retos.v66.110067

Jin, S. (2023). Speaking proficiency and affective
effects in EFL: Vlogging as a social media-
integrated  activity.  British  Journal  of
Educational Technology, 55(2), 586-604.
https://doi.org/10.1111/bjet.13381

Kaharuddin, & Rahmadana, A. (2020). Problem-based
group discussion: An effective ELT technique

to improve  vocational high  school
students’transactional speaking skills. Jurnal
limu Budaya, 8(2), 247-258.

https://doi.org/10.34050/jib.v8i2.11032

Kemendikbud RI. (2022). Kurikulum merdeka jadi
jawaban untuk atasi krisis pembelajaran.
https://www.kemdikbud.go.id/main/blog/2022/0
2/kurikulum-merdeka-jadi-jawaban-untuk-atasi-
krisis-pembelajaran

Kemendikbudristek. ~ (2022).  Panduan  projek
penguatan profil pelajar pancasila: Kurikulum
merdeka.

Kusuma, A. Z., Hatim, M., & Uzer, Y. (2023). Need
Analysis of English Language Used for
Students in Hospitality Industry Department.
Esteem Journal of English Education Study
Programme, 6(1), 1-9.
https://doi.org/10.31851/esteem.v6i1.10168

Kvale, S. (2021). Doing Interviews. Sage Publications.

Ma’fiyah, 1., & Sumardiono. (2023). English language
needs for hotel service and ESP program: The
case of hospitality vocational secondary school.
Journal of Innovation in Educational and
Cultural Research, 4(3), 429-437.
https://doi.org/10.46843/jiecr.v4i3.680

Mabhesti, A., Hermansyah, & Jaya, A. (2025). The
validity and practicality of the development of
learning videos to improve students ’ speaking
ability in the eleventh grade. Esteem Journal of
English Education Study Programme, 8(1),
177-185.
https://doi.org/https://doi.org/10.31851/esteem.v
8i1.15767

Pianda, D., Hilmiana, Widianto, S., & Sartika, D.
(2025). The influence employability of
vocational ~ students  through internship
experiences and 21st-century competencies: a
moderated mediation model. Cogent Education,

12(1), 2476285.
https://doi.org/10.1080/2331186X.2025.247628
5

Pulungan, A. H., Kharisma, A. J., Kusmanto, J., &
Ginting, P. (2024). ELT materials transformed:
Exploring outcome-based education elements in
high school EFLtextbooks. English Language
Teaching Educational Journal, 7(3), 191-208.
https://doi.org/10.12928/eltej.v7i3.10978

Puoti, A., Latino, F., & Tafuri, M. G. (2025).

52

Embodied education and teacher professional
development: rethinking the body in educational
practice. Journal of Inclusive Methodology and
Technology in Learning and Teaching, 5(2).
https://www.inclusiveteaching.it/index.php/incl
usiveteaching/article/view/325
Purnamaningwulan, R. A. (2024). Evaluating the
efficacy of differentiated instruction in EFL
speaking classes: a classroom action research
study. Voices of English Language Education
Society, 8(1), 186-196.
https://doi.org/10.29408/veles.v8i1.25635
Purnamaningwulan, R. A., & Purwanto, A. R. (2025).
Differentiated instruction strategies to enhance
EFL learning in a mixed-proficiency seventh-
grade classroom. Journal of English Language
Studies, 7(D), 1-22.
https://doi.org/10.31849/elsya.v7il1.22076
Rahmawati, A. (2022). EFL students’ critical thinking
in speaking activities (a descriptive study at
English conversation club (ecc)). Proceedings
of the 6th International Conference on Science,
Education and Technology (ISET 2020), 574,
211-220.
https://doi.org/10.2991/assehr.k.211125.040
Rojo-Ramos, J., Garcia-Guillén, M. J., Castillo-
Paredes, A., & Galan-Arroyo, C. (2025). Impact

of verbal and non-verbal communication in
educational  settings on  perception of
importance  of  physical education in
adolescence. Retos: Nuevas Tendencias En

Educacién Fisica, Deporte y Recreacion, 62,
1042-1049.
https://doi.org/10.47197/retos.v62.109720

Rokhyati, U. (2024). Between knowledge and
implementation :  assessment  literacy  of
language lecturers. 10(06), 98-102.

Santoso, B., & Widodo, A. (2023). Hambatan dalam
implementasi pembelajaran yang dibedakan.
Jurnal Penelitian Pendidikan, 30(1), 55-70.
https://doi.org/10.1080/00131857.2023.223778
9

Shen, Y. U. (2025). Personal traits, teaching practices,
and professional development in EMI: A study
of Chinese business content EMI teachers.

Social Sciences & Humanities Open, 11,
101356.
https://doi.org/https://doi.org/10.1016/j.ssaho.20
25.101356

Sokro, E., Obuobisa-Darko, T., & Okpattah, B. (2024).
Online teaching competencies and teacher
effectiveness in higher education: the mediating
effect of perceived career support. Journal of
Applied Research in Higher Education.

Y. (2025). The impact of differentiated
instruction on student engagement and
academic achievement in chinese secondary
school english language classrooms. Uniglobal
Journal of Social Sciences and Humanities,
4(2), 168-175.

Song,



Indonesian EFL Journal (IEFLJ)
Volume 12, Issue 1, January 2026

https://doi.org/10.53797/ujssh.v4i2.20.2025
Subandiyah, H., Nasrullah, R., Ramadhan, R,
Supratno, H., Raharjo, R. P., & Lukman, F.
(2025). The impact of differentiated instruction
on student engagement and achievement in

Indonesian  language  learning.  Cogent
Education, 12(1), 2516378.
https://doi.org/10.1080/2331186X.2025.251637
8

Sugiyono. (2021). Metode Penelitian Kualitatif dan
metode penelitian kuantitatif (A. Rachman & H.
Purnomo (eds.); Issue 2). CV Saba Jaya
Publisher.

Suryati, 1., Ratih, K., & Maryadi. (2023). Teachers’
challenges in implementing differentiated
instruction in teaching English at junior high
school. Eduvest — Journal of Universal Studies,

3(9), 1693-1708.
https://www.academia.edu/download/10915259
3/1707.pdf

Susanti, A., Trisusana, A., Sueb, A., & Zuhri, F.
(2024). Implementing differentiated instruction
in emancipated curriculum: Narrative review.
Technium Soc. Sci. J., 62(13).

Suwastini, N. K. A. (2021). Differentiated instruction
across EFL classrooms: A conceptual review.
Tell-Us Journal, 7(1), 14-41.
https://scholar.archive.org/work/lwg5gcvtvsbsp
isef560tlI3me/access/wayback/http://ejournal.st
Kip-pgri-sumbar.ac.id/index.php/tell-
us/article/download/4719/pdf

Syofyan, H., Fadli, M. R., Lestari, M. R. D. W., &
Rosyid, A. (2024). Optimizing Science
Learning through Differentiated Models to
Improve Science Literacy in the Digital Era.
Multidisciplinary Reviews.
https://malque.pub/ojs/index.php/mr/article/vie
w/6572

Tisdell, E. J., Merriam, S. B., & Struckey-Peyrot, H. L.
(2025). Qualitative research: A guide to design
and implementation. John Wiley & Sons.

Tomlinson, B. (2021). How to Differentiate Instruction
in Mixed-Ability Classrooms. ASCD.

p-1SSN 2252-7427, e-1SSN 2541-3635
https://ieflj.uniku.ac.id/pub

Turgut, H., Tokmak, C., & Gugcli, N. (2021). The
moderating role of perceived organizational
support in the relationship between teacher
competences and performance. International
Journal of Educational Methodology, 7(1), 1-
13. https://doi.org/10.12973/ijem.7.1.1

Uemura, M. R. B., & Comini, G. M. (2022).
Determining factors in the performance of
integrated vocational education schools. Revista
de Gestao, 29(2), 102-116.
https://doi.org/10.1108/REGE-12-2020-0123

Van Maanen, J. (2025). Reviewed works: Participant
observation. James P. Spradley the ethnographic
interview. James P. Spradley. Administrative
Science Quarterly, 25(3), 526-530.
https://doi.org/10.2307/2392270

We, S. M. (2020). Enhancing Students Speaking Skills
Through Project-Based Learning. Jurnal Lingua
Idea, 11(2), 113.
https://doi.org/10.20884/1.j1i.2020.11.2.2931

Wijaya, K. K., Netiasih, P. K., & Mahayanti, N. W. S.
(2024). Innovating emancipated curriculum
differentiation learning materials for X grade
senior high school students. Journal on English
Language Teaching and Learning, Linguistics
and Literature, 12(2), 2991-3011.
https://doi.org/10.24256/ideas.v12i2.6220

Yuan, C. (2020). The influence of speaking proficiency
on students’ engagement. Journal of Language
Teaching &  Research, 11(4), 645.
https://doi.org/10.17507/jltr.1104.16

Yundayani, A., Suseno, M., & Herlina, E. (2023). A
duolingo-based  english  language  skills
assessment: Through the eyes of vocational
students. Jurnal llmu Pendidikan (JIP) STKIP
Kusuma Negara, 15(1), 9-23.
https://doi.org/10.37640/jip.v15i1.1683

Zens, A. (2021). The impact of differentiated learning
activities on student engagement and motivation
in the English language arts classroom
[Minnesota State Univerity].
https://red.mnstate.edu/thesis/611

53



Dodi Irawan, Hadiyanto, Bunga Ayu Wulandari, Eddy Haryanto
Differentiated instruction in english language pedagogy at vocational high schools in South Sumatra: A mixed-
methods study

54



